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Wenden'sconceptofmetacoglltion,whichincludesJearnersfbeliefs
abouttheirrole,alsoseemstoreflectaproblemirlthegeneralresearchtrendin
metacogrlition.Brown(1987)extensivelyl･eviewsresearchliteraturerelated
withmetacognition,andobservesarangeofdenotationswhichresearchers
havegiventOtheterm.AccordirlgtOher,"metacognltionreferslooselytoone's
knowledgeandcontrolof(onefs)owrlcognitivesystem'-(ibid:66).Amongthe
problemswhichthismultifacetedmeaningOfmetacognltioninduces,Browrl
polntSOut,isthedifficultyI.todistinguishbetweelWhatismetaandwhatis
cognitjve'(ibid:66).Indeeditcouldbeclaimedthatknowingaboutone'srole
shouldbeconsideredasamaterofcognition,IOtmetaCOgmtionbecauseroles
aresocialfunctions,and,strictlyspeaking,notpartofpsychologlCalcognltive
SyStem･
AutoilOmyinWendel(1991),therl,isnotabehavioul･OTaSetOf
behaviours.ItincludesacapacityinHoleclssensefortakingresponsibi一ityfor
onefsownlearning.Italsoentailspositiveatitudes,or"valuedbeliefs"(ibid:
54),abouttakingresponsibilityforone-sownleaningandone'sownabHityas
aleameT.
王tmayseemthaHlisdefilitionisHolecfsautonomyandDickinson-sself-
directiorlPtlttogether.Dickinson'satitudeobjectis,however,theactoftaking
responsibility,whereasWenden-sinc一udesthatactandthelearner-sself･
Wendenlsimplicitdefinitionofautonomyseemstoentai一morethanthesumof
HolecfsautonomyandDickinson'sseli'-direction.
Thisexpansionoftheconceptofautonomymightbemotivatedby
Wenden-scriticismofHolec'sprojectsaS'●mainlytechrlicalintheil`Orientatiol"
(wenden,1987:i2),Sheclaims:
"FacilityiltheuseofselトinstrucLionaltechnlqueSOrStrategleSmustbe
accompaniedbyaninternalchangeofconsciousness--togetherwiththe
trainmgmtheuseofstrategies,thefosterlrlgOfautonomywilrequirethat
learnersbecomecriticaHyreflectiveoftheconceptualcontextoftheirlearnlng･
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…learnerswila且soneedtolearntObelieveilthe喜i'POもentialtolearna三一dto
managetheirlearnlrlgMandNtObewilingtoassumemoreresponsiblerolein
theprocess.f(ibid:12;emphasisbytheauぬor)
WhetheTWerldei1-scriticismofHolecisavaiidoneornotisan
i王ltereStlngPOlnttO explore,ヒU‖ shalhlOtdiscussitheTe･Onethirlgthatis
clear,though,isthatHoiecandWendendifferintheirorientations.王nthefirst
chapterofher1991bookWendenobservesamongthetrendsinlealTler-Centred
呈arlguageteaChirlgPracticeseffortstOCharlgetheleanerol10makethelearner
abeterleaiTler,andnotesthat一wrltlngSdescribingthisapproachrecommend
thatlearnerautonomybeincludedasanobjectiveinlanguagep言､ogTam'-
(Wenden,i99i:2).‡notherwordsitcanbesaidthaもWendenthinksthatthe
pL汀P()SeOflearnerautonomylStOmakethelear王1erabeteHearner.This
statementwouidobviouslybeunaccepはbletoHolecwhoclaimsthat
'-flearTun針tO-iearn'andfmakingsomeonelearntarecompletelycon汁adictory"
(Holec,1985a:184).Wendenseemstobemoreinterventionistasitwerethan
I-loLeC.
Thisagalま1SeemstOreflectthesocio-po呈iもicalnatureofHolec'Sargument
andthelesspoliticaloneoFWenden'S.‡ndeed,a肋oughbothdiscussaLはonomy
inthecorlteXtOfadulte血cation,Wendendoesnotrefertothesocio-political
reasonfoilautonomy,WhichispredominantinHolec(1981).insteadshe
folowsKnowies(壬976)andclaimsIFatentionshouidalsobegiverltOhelping
leamersgalれawarenessOiltheneedthaHheywilhavetocontinuelearnlrlgthe
languageontheirowno王-Cetheyleavethecまassroomtogetherwiththeskils
theywilileedtodoso"(Wenden,1987:9)inordertOCOPEWiththerapidly
changHlgandeverd主ve呈一Sii'ylngPreSe王1tdaysociety,andはat-一anadequate
responsetotheeducationa!needsofadLIltlearners,includinglanguagelearners,
requi一eSthatthis(adultsf)capabilityanddesireforatltOnOmyWhichisatthe
heartofmuchadLlitstriving,benurturedanddeveloped"(ibid:10).王tmightbe
safetosaythatWendenfocusesmore()nthepracticalneedsforcontinuing
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educationandthepsycholog呈Cajp三一OPenSiyfわrautonomyamorlgadulHearners.
i.BLtnL<Onut71)LI)
Benson(1996)observesLhat"astheconceptsofautonomy毒nla王1guage
learninghavemui毎日edandbecomemoreCOmPiex,therehasemergeda
growingterldencytoavoidissuesofpowera言1dsocialchange'(Benson,1996:
34)･Hefindsthistendencyinthreeshiftsinapproachestopromoting
autor10my:fromsituatiorlaltopsychologlCa呈,fl-OmSOC主altoindividua一aildfrom
meaning-OrientatioiHOtask-orientation.Heobjectstotheseshiftsbyclaiming
thatI)"apsychologicalversionofautolOmythatemphasizes】eal･nerS'
responsibilityforthei玉10W1Successa壬1dfailui-eSinleaTnlngCouldeasiybeused
tosupportpoliticaldoct呈-irleSOfnon-irlterVerltionandself-TeliarlCe'■(ibid:30),
2)StressingindividuaHearningSty一esandpreferencesa‡ldemphasizing
individualchoiceoverCOlaborativeprocessesofdecision-makirlgt-couldlend
supporttodoctrinesofindividualismthatleadtosocialatomiZ･ationand
disempowerment"(ibid:31),and3)"intask-orie呈-Ledapproachestoleaning
bothkr10WledgeandlanguageLendtobetakerlaSgiven'f(ibid:31)and'-tode-
emphasizefudamentalquestionsaboutthepurposesandcoiltenLoflanguage
learning'(ibid:3i),which"couldbeirlterPretedasatendencytoencourage
passiveacceptanceofdominantideologiesoflanguagelearning't(主bid:3I),As
"anatempttorescueradica一ismofautonomyinlanguage呈eaTningfl(ibid:28)
BerlSOnproposesaCljticaiversiol0fautonomy･Heargues:
'-Theissueofcontrolliesatthece王ltreOfacriticalapproachtoautonomy,
operatingatthethreeinter-related一evels:controlofthe王eaTmngProcess,
CorltTOlofresourcesandcontro一oflanguage.Iusethewordcorltl-Olin
preferencetoresponsibilitybecauseitplacesanemphasisontherightto
autonomy.I.(ibid:31)
Thiscanbeparaphrasedbysayingthatlearnerautonomyentailsthelght
totakecorltrOloftheleai･nlngProcess,reSOL汀CeSandlanguage･Conけolof
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1earnlngprocessinvolves"colectiveana呈ysISOfsocialcontextoflearnlng"
(主bid:32),theaimofwhichislforlearrlerStOestablish-subjectpositiorlSl
(Pierce1989:405)inrelationtothefunctionsoilthelanguageandthe
constraintsthaHheyilTIP旦ysothattheycanmakedecisionsaboutwhatandhow
theylearninthecontextofdecisionsaboutwhy紬eyareleainlngtheまanguage一
(Benson,1996:32).
Toexplaintheimportanceofcontroiofresoul.CeS,BeTISOnquotes
Brookfield:
"inauthentic,limitedformofselfJdirectioniseviderltWhenoureffortsto
developourselvesaslearnersremaiTlatthelevelofphilosophicalpreferences
becausetheresourcesneededforactionareunavailableordeniedtous.f
(Brookfield,i993:238)
Controlofresources,itisargued,'fmayinvolvebothdirectcorltrOlanda
degreeofcriticalawarenessofresourceconstraintsf'(Benson,i996:32)
Controloflanguagerefersto"subjectmaterautonomy"(Carldy,1988),
I-acorrelateofconstructivistapproacheswhichemphasizethecreativeelement
inJearnlngandposiHheabilitytocalintoquestionthejudgerlerltSOfexperts'-
-Benson,i996:33).Bensonelabol･ates:
"InlanguagelearningCOnteXt,nativespeakersmightbeconsideredasthe
expertsinquestion,aldsubjectmaterautonomyastheZeal.ner'srightto
questionnativespeakerjudgementofr10rmativeappropriateness-itcanbe
saidtodefinethegoalofautor10mOuSlanguagelearmngasthenegationofthe
teaching-1earnlngdistinction,orthetransformationofthelearnerintoauseror
produceroflanguage"(ibid:32)
Toachievethisversionofautonomy,BensorlCOnterlds,collective
decisionmaking.'byindividualsachievingCOrlSerlSuSandactinglnConcert"
(ibid:33)iscrucial.
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WhatmakesBenson'sversio呈10fautonomydiffeTenifromthethree
definitionsofautor10mydiscussedaboveisthathedefinesitasaright.Bensorl
alsoexpaildsthescopeofautonomytoi苫1C】Lldecontrolofresourcesand
languageaswelas呈eamlrlgPTOCeSS･A呈thoughitistruethatitisonlyBe王1SOn
whoincludesthesetwoelementsinthedeFinitionofautor10myitself,these
ideasarenottotalynewastheymayseemtobe.Ho王ecactualydiscusses
institLltionairesponsibilitiesLoprovideopt】malconditionsftH.autonomytO
develop,whichinc王udethepTOVis主onof'arlirlfrastTtlCtLli-eOfmaterialsand
i･eSOurCeS"(凝olec,1985a:i87).Thispoint主sclose呈yrelatedtoBe王1SOnfs
conceptofcontrolofresources,HolecalsoTefeTSioaFre王lCh呈eaTneTOfErlglish
who,havingchosenashisevaluatio王lC盲jteriontheabilityi()amusepeople,
refusedtocorrecterrorsandevendeliber釦e王ymadecertainerl-OrSbecausehe
knewtheseerorsWOuldmakepeop】elaugh,andasksI-whocou呈dsi亙yhewas
wrong?.f(Hoiec,i985b:272).Thiscomme1もofijolec'sagainisnotveI･yfar
fromBenson-scorlCePtOfcontroloflanguage･RatherW圭一atisunlquetOBenson
islュisclaimthatlearnersshouldbeaHowedtoquestioilWhy紬eyneedtolearn
thelanguage.ThiscanbethoughtをOreflectthecontextinwhichBensonwol-ks
whereEnglish,beingasecondlarlguage,enjoysamuchh穣hersocialstatus
tharllearners'firstlanguage.Theemphasisoncolectivedecisionmakilgalso
makesBenson'sautonomydistinctfromtheothers,althoughitispo川Ledoutby
otherauthorstoothatautonomydoesnotnecessarily呈mplyisolation(Holec,
1985a:190;Dickinson,1987:13).
IfWendentsexpansionoftheconceptofatltOnOmylSPSyChologlCal,
Bensorl-sissocio-politicalBeh主rldthisliesBensontsviewofthereasonsfor
autonomy.Heagreeswithadvocatesofcritica日anguagepedagogy(Pierce,
1989;PerlnyCOOk,1989;BeTleSCh,1993)whoarguethat"languageleal'ningand
languageteachingal･eintimate一yboundupwithissuesofpower"(Benson,
1996:31),andseesautonomyasatooltoengagebothlearilerSaldteachersin
critica一work.
142
5.Littlti.Ht)り11.(lt)りJl.Ht)I)51.HtM(1ill.Ill)りtIい11dIlり94ILl
lnhistheoretica呈workinlearnerautonomy(Litle,i991日994;壬995;
1996a;1996b;1996C),DavidLitleseemstobetTy主ngとointegraもedefinitions
ofautonomyfoundintheliteratureintoacohereT-iftramework･Inhis199i
bookLittlestates:
"Essentially,autonomylSaCaPaClty-fordeはchment,crit主ca】reflection,
decision-makirlg,aridindependentactiorl･艶presupposes,butalsoentails,that
thelearnerwildeve呈opaparticularkindofpsycholog壬Calrelationtothe
processandcontentof音1主slearnli1g.Thecapacityforautonomywil一be
displayedbothirlthewaythelearTlel'learlSandirlthewayheoTShetransfers
whathasbeerlleanedtowidercontexts.-I(Litle,i991:4)
ThecapacityherecanbethoughtofasHolec'sautonomyplL呈Sthe
intelectualandaffectivepotentialsforself-examinationdiscussedbyHo王ec
(1985a:183-184)."Aparticularkindofpsychologicali･elationiotheprocess一
mightbesomethingsjlTlilartoDickinson事sself-direction.What-'therelatiorまtO
theconterltf'referstoisnotveryclear,butimightmearliearner!sviewofwhat
theyarelearnmg.Litleisprobablyclaimingthatlearnersneedtofindthe
contentasrelevanttotheirrleedsandinterests･王tissupposedthatbytislngthe
twoverbs,topresupposeandtoentail,inaseltenCeLittlemeansthatthe
psychologicalrelatio王lisnecessa王●yforthedevelopmentofautonomy,butthat
therelationalsodevelopsasautonomydevelops.Whetherthisrelationis
consideredtobepartofautonomyornotis,however,ambiguousinthis
definition.
ThedefinitioninLitlefs1994paperismuchsimpler:
"TheessenceoflearnerautonomylSacceptanceOfrespons主bilityfor
one'sownlearning(Holec,198i:3).Thisentailsestablishingapersonalagelda
fo王●jearnlng,takirlgatleastsomeoftheinitiativesLhatshapethelearrHng
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process,anddeve呈oplngaCai3aCltytOevaluatetheexterltandsuccessoforlefs
leari-1ng･Fromthisdefinitionitfolowsthatieamerautonomyentailsnotonly
一earning,buHearninghowtolearn.I(Litle,1994:431)
WhatLitleissayirlghereisbasicauythatautorIOmylSWhatHolechas
definedandthattheconceptofleal･n】nghowtolearnispartandparcelof
autonomyltSelf･Oneseemingdjffel･enCefromHolecisthatLitleappearsto
includeintheconceptofautonomysomebehavioursaswelascapacities･This
modificationseemstoreflectLitle-sthirlkingthatthecapacitytOtake
responsibiitiescanoTilybedevelopedbyexeTCISlngtheresponsibilitiesasseen
inthefol王owlng:
"Ⅰnformaleducationalcontexts,theJ3aSisMOf】eaTnerautonomylS
acceptalCeOfTeSpOrlSibilityforonefsownlearning;theJdevelopmenLof
learnerautonomydependsontheexerciseofthatresponsibilitylnanever
endingeffortもOunderstandwhatoneislearllng,Whyoneisiearnlng,howone
is呈earrlng,andwithwhatdegreeofsuccess;andthejffecLoflearner
aLitOnOmylStOremovethebarriersthatsoeasilyerectthemselvesbetweerl
floTmaiiearnirlgandthewidererlViTO王1ment呈nwhichthelearner一ives."(Litle,
i996C;emphasisbytheauthor)
irlthepie王larytalkgivenattheAuton()myinLanguageLearning
corlferenceheldini994LitleseemstotrytoseparatemoreclearJyacore
definitionofautonomyfromconditionsnecessaryforitsdevelopment.He
malntalnS:
"TheessenceofautoriOmylSaCCePtarlCeOfresponsibilityforone'sown
lea1711ng-This_entailsーeStablishlngaPerSOna呈agendaforJearn】ng,takingat
号eastsomeoftheinitiativesthatshapetheiearnlngProcess,anddevel()pinga
capacltytOevaluatetheextentandsuccessofone'slearning.Accordingtothis
definition,leameTautonomyhasbothaffective/motivationalandmetacognltlVe
dimensions.ItーpreSLIPPOSeS…apositiveatitudetothepurpose,conterltarld
processoflearnlngOrltheonehandandwel-developedmetacognltiveskiHson
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theother."(Litle,1996b:203-204･,emphasisadded)
HereLitleseemstoexplicitlystatethatatitudinalaspectis,though
prerequisitetoautonomy,notincludedinthecorlCePtOfautonomyItself.The
一positiveatitudel'canbeconsideredasequaltothe"particularkindof
psychoiogicairelationf'inLitle(1991),althoughoneatitudeobject,purpose,
isaddedinthisversion.
Whatismeantbymetacogmtiveskilsis,however,somewhaもvague.If
wefolowBrowrl(1987),metacognitiveherecanbethoughtasconce王･nedwith
"activitiestoregL!呈ateandoverseeまearning一(ib呈d:68),whichconsistsof
p】annlng,mOritorlng,andcheckingoutcomes.What,then,isthed毒tTerence
betweentheseskil圭sandI-acapacitytOevaluatetheextentandsuccessofone-S
呈earIling-I?Litle(peTSOnaicommunication)elaboratesorlthispoirltthathe
dis【inguishesbetweenmetacognltionandse呈トevaluationasonJineandoff-line
processing.ⅠnotherWordsmetacognltivesk川sarethoseskiHsrequiredto
performlearningtasksefficiently,andselトeva暮uationistheskiltostepback
fromtheieaま●ill唱PrOCeSSandevaluatetheprocessandprogress.
王rlan()thei'PaPer,however,Litlew王●ites:
"Thebasisoflearnerautonomyisthatthelearneracceptsresponsibility
Forhisorherlearning.Thisacceptanceofresponsibilityhasbothsocio-
affectiveandcognitiveimplications:itentailsatonceapositiveatitudeto
leamlngaridthedevelopmentofacapacitytOrefiectonthecontentandprocess
oflearningWithaviewtobringingthemasFaraspossibleundercorlSCious
con机)I."(Little,1995:i75)
HerelearnersfattitudesandmetacognitivecapacitySeemstObe
consideredaspartoflea王'neTautonomy.
ConcernlngthereasorlSforautonomy,Litledescribestheargumerlt
proposedby喜iolecasmoving"FrolvTltheoutsideirl'-(Litt呈e,1994:432),
althoughhedoesnotdenyItsforceinthepresenHimeandobservestherleed
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forthecapacltytOleannewlanguagestocopewithpotentialmobility･Little･s
claimisthatindevelopmentalandexperientiallearninghumansarealways
autonomousandthatexploitingthiscapacityforlea-ngwouldhelpremove
thebarriersbetweenformallearningaridlearners-everydaylife.(Litle,1994;
1996a)
ThisargumentofLitle'Smightseemtobeartexampleof"theshiftfl･Orn
situationaltopsychological"(Benson,1996).Inthepapertitled一Thepoliticsof
leanerautonomy",however･heexaminestheconceptoflearnerautonomyln
relationtoedLICationa】philosophy,pedagogylngeneral,and一anguageteaching
inparticuiaT,andcontendsthatI-thechallengeoflearnerautor10mylS
essentialyandinescapablypolitical,andthatitsuniqueValueistoposethis
chalengeateverylevelandeverystageofoureducationalsystems"(Litle,
1996a:7).QuotingJannewhoclaimsthatadulteducation"becomesan
instrumentforarousinganincl.easingSenseOfawareleSSandliberationinman
lsic】,and,insomecases,aninstrumentforChangingtheenvironmentitselff-
(Janne,i977;cit.Holec,198】:1),Litleclaimsthateducationalphilosophy
whichadvocateslea11erautonomyaSJannedoesimpliestTasymbioticre一ation
betweeneducationandsociety'-(Litle,1996a:7).TheargumentcorlCernilg
howlearnel.autonomyCanbedevelopedinpedagoglCalpracticeassumes
psychologicaldimensions,butitdoesnot,Litlecontends,meanthaHhe
politicalargumenHhendisappears,because"thepsychologicalargument
chalengestraditionaleducationalstructuresaldpowerrelationships.I(ibid:8)
inthat,accordingtoLittle,ittriestobridgethegapbetween'1school
knowledge"and'factionknowledget'(Barnes,i976)andtot"irlgint()focusthe
kildofinteligences(Gardrler,i993a;1993b)whichtl･aditionaleducational
systemshavenotbeerldesignedtoaccommodate･TrarlSlationofthegeneral
pedagoglCalargumentaboutautonomyintolanguageteachingpracticerequlreS
somereconceptualizatior)concemlngWhatlanguagelearnlnglSabout,thusthe
issueremainspoiticaL
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Tosummarize,autor10myinLitle-switlngSisacapacityandapractice,
partialasitmaybe,totakeresporlSibi互ityofonefsownleaTnlng.Successful
developmentalandexperientiallearnllgOutsidetheformaleducationalcontext
isclaimedtobealwaysautonomous,andautonomylntheformaleducational
contextisconsideredtobethemearlStObridgethegapbetweenformallearnlrlg
andlearfle呈`Sflives.Learners-Positiveatitudetowardsthepurpose,theprocess
andthecontentoftheil.learrlngandtheirwelトdevelopedmetacognltive
capacltyarePrerequisitetoandcomponentsofautonomy.
(,.tnぐtuLluding
王nthispaperⅠhavetriedtoclarifythederinitionsoflearnerautonomy
usedinmaJOr呈-eSearChliteratureinsecondlanguageeducation.The
discrepanciescanbesummarizedilthefoHowlngSevenPoints.
1.IsleanerautonomycapacityOTbehavior?
2･Howdoeslearnerautonomydifferfi'OmSelトdil-eCtion,learrlngtOlearn
arldindeperldence?
3.ヱsleanerautonomyalearnersfrightorresponsibility?
4･Whatdoeslearrlerautonomyexpectlearnerstotakecontrolof?
5.Whatdoeslearnerautonomyasacapacityeltail?
6･Whatdoesatituderefertoifitispartoflearnerautonomy?
7.Whatdoesmetacognltionrefei.tOifitispartoflearnerautor10my?
Ithasnotbeenmypurposetomakeanyvaluejudgementofexisting
definitions.王donotthinkthataclaimforvalidityofanydefinitionoflearner
autonomycanbemadewithoutconsideringthesocialcontexteachresearcher
worksin°AsingleauthoritativedefinitionwoLldnotprobablybepossiblenor
desirとIble.Itcanbesaid,however,thatsuccinctelaborationorltheder10tationof
thetermsweuseandcarefulreadingorexistingliteratureirlandoutsideofthe
fieldofsecondlanguageeducational.erequiredinordertoproduceany
constrLICtivediscussion.
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